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1.0  INTRODUCTION

Kings Park School is an independent specialist provision, offering support and education for children and young people from ages 7-16 with various individual needs. Each child and young person’s support is guided by their Education, Health and Care Plan (EHCP), which outlines the provision required to meet their individual needs. With spacious, light-filled classrooms and a highly skilled team of specialist SEN staff, our school provides a calm and supportive environment where children and young people are empowered to move beyond past challenges. 

Each learner follows a personalised timetable tailored to their individual needs and interests, with clear, achievable targets that promote motivation, confidence and progress. In addition to the statutory annual review process, we conduct a broad range of formal and informal assessments throughout the year to monitor progress and adapt provision where necessary. 

Classes are small with up to 8 pupils, depending on the individual needs. Each class is led by a teacher and supported by a dedicated teaching assistant, with additional teaching assistants provided where necessary and stated on the child’s EHCP. Children and young people will be placed in a class based on suitability rather than age. Our nurture-based approach ensures that emotional wellbeing is prioritised alongside learning and our classrooms are designed to be sensory-friendly, providing calm, supportive environments that help students feel safe, regulated and ready to engage. 

At Kings Park School, our curriculum is designed to meet the holistic needs of all pupils, with a strong focus on personalised learning, wellbeing and preparation for adulthood. As a nurturing SEN school, we recognise the diverse abilities and learning profiles of our students, many of whom have diagnoses including Autism Spectrum Disorder (ASD), ADHD and Specific Learning Difficulties (SpLD). Our curriculum is broad, balanced and aspirational, providing meaningful learning experiences that promote academic progress, personal development, independence and positive engagement with the world around them. We aim to ensure that every pupil is supported to achieve their full potential in a safe, inclusive and encouraging environment.

Assessment at Kings Park School is an integral part of teaching, learning and curriculum design. It enables staff to understand what each learner knows, understands and can do; identify barriers and gaps; plan appropriate next steps; evaluate the impact of provision and recognise progress from individual starting points.

As an independent specialist SEND school, Kings Park School recognises that valid assessment will not look identical for every learner. Some pupils can demonstrate learning through formal written or standardised assessment; others communicate their knowledge more accurately through practical demonstration, observation, supported communication, photographs, AAC or interaction. The method may vary, but expectations for purposeful assessment, evidence and progress remain high.

Assessment is closely linked to the school's four curriculum pathways - Pioneers, Pathfinders, Navigators and Trailblazers - and to each learner's EHCP outcomes, curriculum starting points, communication profile and preparation-for-adulthood priorities.

2.0 LEGAL FRAMEWORK AND GUIDANCE
This policy supports the school's duties as an independent specialist school in England and should be read alongside the Curriculum Policy, SEND Policy, Teaching and Learning Policy, Accessibility Plan, Examinations Policy and relevant safeguarding and equality policies.
· The Education (Independent School Standards) Regulations 2014, as amended, particularly Part 1: Quality of Education Provided.
· Department for Education, Independent School Standards: Guidance for Independent Schools, updated April 2026.
· The Children and Families Act 2014.
· The SEND Code of Practice: 0 to 25 years, January 2015, updated September 2024, where applicable.
· The Equality Act 2010, including duties relating to disability discrimination and reasonable adjustments.
· Current Ofsted non-association independent school inspection toolkit and operating guidance, including versions for use from September 2026.
· Relevant awarding-body regulations, JCQ requirements and qualification specifications where learners undertake accredited assessment.

The Independent School Standards require teaching to demonstrate a good understanding of pupils' aptitudes, needs and prior attainments and to ensure that these are considered in lesson planning. Teaching should involve well-planned lessons, suitable methods and resources, effective management of class time, appropriate assessment of pupils' performance and progress, and use of assessment information to plan teaching so pupils can progress.

3.0 PURPOSE OF THIS POLICY
Establish consistency: Set clear whole-school expectations for baseline, formative, summative and EHCP-related assessment.
Secure valid starting points: Ensure each learner's curriculum and developmental starting points are understood before targets and pathway decisions are finalised.
Improve teaching: Ensure assessment identifies what has been learned, what remains insecure and what should be taught next.
Evidence progress: Provide meaningful evidence of academic, developmental, EHCP and preparation-for-adulthood progress.
Support pathway decisions: Use evidence to determine and review the curriculum delivery model most appropriate for each learner.
Promote inclusion: Ensure assessment methods are accessible, reasonable and valid for pupils with communication, sensory, physical, cognition or SEMH needs.
Support accountability: Provide leaders, governors, families, local authorities and other professionals with reliable information about progress and the impact of provision.
Avoid unnecessary workload: Use proportionate assessment and evidence that has a clear educational purpose.		

4.0 ASSESSMENT PRINCIPLES

· Assessment starts with the learner, not the assessment tool.
· Assessment should be purposeful: every assessment should inform teaching, provision, progress evaluation or transition.
· Starting points must be sufficiently secure before progress judgements are made.
· Academic attainment is important but does not provide a complete picture of progress for pupils with SEND.
· Assessment must distinguish between what a learner does not yet know and what they cannot currently demonstrate because of communication, regulation, sensory or access barriers.
· Reasonable adjustments should improve access without changing the intended construct of an assessment where a standardised or accredited measure is being used.
· Evidence should be proportionate. Quantity of work is not treated as a proxy for quality or progress.
· Progress is considered over time through multiple sources of evidence rather than a single activity or score.
· Assessment should support high expectations and must not be used to place an artificial ceiling on achievement.
· Learners should understand, in an accessible way, what they are learning, what they have achieved and what they are working towards next.

5.0 ROLES AND RESPONSIBILITIES 
Governing Board / Proprietor
· Monitor the effectiveness of the school's assessment arrangements and how leaders use assessment to improve outcomes.
· Receive appropriate information about pupil progress and the impact of curriculum and SEND provision.
· Ensure statutory and regulatory assessment requirements are met where applicable.

Headteacher / Senior Leaders
· Set the whole-school assessment strategy and ensure it aligns with the curriculum pathways.
· Ensure baseline and progress information is reliable, proportionate and used to improve teaching.
· Lead or oversee moderation, pupil progress review and pathway review.
· Ensure assessment identifies pupils who are not making expected progress and prompts timely action.
· Ensure staff receive training in assessment, SEND accessibility and relevant programmes/tools.

SENCo / Assessment Lead
· Coordinate the KPS Learner Pathway Baseline & Assessment Record and support staff in selecting appropriate assessment tools.
· Ensure EHCP outcomes, SEND provision and curriculum assessment are meaningfully connected.
· Support moderation of pathway allocation, developmental assessment and wider SEND measures.
· Coordinate specialist assessment information and ensure recommendations inform classroom practice.

Teachers
· Establish and maintain accurate starting points and assessment records.
· Use assessment during teaching to check understanding and adapt instruction.
· Update B Squared and curriculum-specific assessments accurately and in line with the agreed cycle.
· Gather meaningful evidence against EHCP and personalised targets.
· Participate in moderation and use professional judgement responsibly.
· Communicate progress and next steps to learners and families in an accessible way.

Teaching Assistants / Intervention Staff

· Contribute observations and evidence without replacing teacher assessment judgement.
· Record intervention and practical progress accurately.
· Provide feedback to teachers about learner responses, independence, communication and generalisation.
· Support assessment access without inadvertently over-prompting or completing the assessed task for the learner.

6.0 ASSESSMENT, INTENT, IMPLEMENTATION AND IMPACT
Intent
Assessment at KPS is intended to make learning visible and improve what happens next. It establishes where a learner is starting, checks whether intended knowledge and skills have been acquired, identifies gaps or misconceptions, measures progress over time and demonstrates whether curriculum, provision and reasonable adjustments are having the intended impact.
Implementation
· Every learner completes a proportionate baseline period, normally within the first 4-6 weeks.
· Teachers use daily formative assessment alongside planned curriculum and developmental assessments.
· B Squared Connecting Steps provides a core small-step assessment framework where appropriate, supplemented by subject/programme-specific tools.
· EHCP outcomes are broken into meaningful mid-term and short-term targets and reviewed using evidence from real learning and daily life.
· Assessment methods are selected according to the learner's pathway and needs; standardised measures are used only when accessible and educationally useful.
· Progress is reviewed at agreed points through teacher assessment, moderation and pupil progress meetings.
· Assessment information is used to adjust teaching, interventions, provision and pathway decisions.
Impact
· Teachers know what learners have securely learned and what needs to be taught next.
· Learners make demonstrable progress from reliable starting points.
· Gaps in communication, reading, writing and mathematics are identified and addressed.
· EHCP provision and interventions can be evaluated for impact rather than simply recorded as delivered.
· Pathway placement remains responsive to the learner's changing profile.
· Learners increasingly retain, generalise and apply knowledge and skills.
· Parents/carers, professionals and leaders receive a clear and balanced picture of achievement and next steps.  

7.0 BASELINE ASSESSMENT AND STARTING POINTS
Baseline is a process rather than a single test. For a newly admitted learner, the school normally uses the first 4-6 weeks to establish reliable starting points. The pace is adapted where a learner is transitioning gradually, experiencing significant anxiety or requires longer to demonstrate typical functioning.
	Stage
	Assessment activity

	Pre-entry / transition
	Review EHCP, professional reports, previous school information, prior attainment, learner and family voice, communication and sensory information.

	Weeks 1-2
	Prioritise relationships, regulation, engagement and observation. Establish how the learner communicates and best demonstrates knowledge.

	Weeks 2-6
	Complete relevant curriculum, developmental and wider baselines. Identify strengths, gaps and barriers. Complete the Learner Pathway Baseline & Assessment Record.

	End of baseline period
	Moderate proposed pathway, agree curriculum starting points and initial targets, and identify assessment tools to be used thereafter.

	Ongoing
	Refine baseline judgements where new evidence shows that early assessment underestimated or overestimated the learner's secure knowledge.



The KPS baseline profile considers Communication & Language/Speaking & Listening; Communication & Interaction; Reading; Writing; Mathematics; Cognition & Learning; SEMH/Regulation; Physical & Sensory; Preparation for Adulthood; and EHCP outcomes.

8.0 ASSESSMENT ACROSS THE FOUR PATHWAYS 

	Pathway
	Assessment intent
	Primary methods / tools
	Evidence of impact

	Pioneers
	Identify developmental change in engagement, communication, early cognition, regulation, physical development and emerging literacy/mathematics.
	Engagement Model where appropriate; B Squared Connecting Steps; structured observation; communication/SALT evidence; Boxall/SDQ/SCERTS where appropriate; Steps for Life; early phonics/maths evidence.
	Increasing exploration, anticipation, persistence and initiation; more purposeful communication; emerging concepts; improved regulation, participation and independence.

	Pathfinders
	Measure acquisition and generalisation of small-step curriculum knowledge while monitoring readiness for increasingly structured learning.
	B Squared Connecting Steps; White Rose assessment; Twinkl Phonics; reading records; writing samples; practical subject assessment; Boxall/SDQ; Steps for Life/PfA; EHCP evidence.
	Greater stamina and independence; increasingly secure literacy/maths foundations; application of learning in more than one context; reduced prompting and stronger subject-specific engagement.

	Navigators
	Assess subject knowledge, foundational skills, retention, application and growing independence across a broad curriculum.
	Curriculum assessments; White Rose; reading/spelling/writing assessment; B Squared where useful; standardised/GL-style measures where accessible; practical assessment; EHCP/PfA evidence.
	Increasingly complex knowledge retained and applied; improved reasoning and problem-solving; greater independence; readiness for accredited study where appropriate.

	Trailblazers
	Determine qualification readiness, progress towards accreditation, functional application and transition readiness.
	GCSE/Functional Skills/Entry Level diagnostics; formative and summative qualification assessment; coursework/portfolio; mocks/exams; work-related evidence; Steps for Life/PfA; EHCP outcomes.
	Appropriate accreditation; functional application of English/maths/digital skills; employability and self-management; clear evidence of readiness for post-16 destination.



9.0 WHOLE-SCHOOL ASSESSMENT FRAMEWORK AND APPROVED TOOLS 
	Area
	Assessment / tool
	Purpose / use

	Developmental / curriculum
	B Squared Connecting Steps
	Core small-step assessment and progress tracking where appropriate to the learner's developmental/curriculum level.

	Engagement
	Engagement Model
	For pupils not yet consistently engaged in subject-specific study; assesses exploration, realisation, anticipation, persistence and initiation.

	Mathematics
	White Rose Maths assessments / teacher assessment
	Identifies curriculum knowledge, gaps, fluency, reasoning and next teaching steps.

	Phonics
	Twinkl Phonics assessment
	Diagnostic and progress assessment for pupils requiring systematic phonics teaching.

	Reading
	Reading records and suitable reading/standardised assessments
	Assesses decoding, fluency, vocabulary and comprehension at an accessible level.

	Writing
	Independent writing samples / curriculum criteria
	Assesses transcription, spelling, sentence construction, composition and independence.

	SEMH
	Boxall Profile; SDQ where appropriate
	Provides additional evidence of social-emotional development and areas requiring support.

	Communication
	SALT programmes/assessment; SCERTS where appropriate; communication profile
	Assesses receptive/expressive communication, social communication and functional use.

	Physical / sensory
	OT/sensory information and structured observation
	Identifies access needs and evaluates whether adjustments support participation.

	PfA / independence
	B Squared Steps for Life; PfA Toolkit
	Tracks functional independence and preparation-for-adulthood outcomes.

	Accreditation
	Awarding-body/qualification diagnostics and assessments
	Establishes entry level, monitors course progress and evidences accredited achievement.



10.0 EHCP OUTCOMES AND PERSONALISED TARGET SETTING
EHCP assessment runs alongside curriculum assessment; it does not replace it. Each learner should therefore have evidence of both curriculum learning and progress towards relevant EHCP outcomes.
KPS uses the following hierarchy:

EHCP long-term outcome  →  Mid-term SMART target  →  Small-step / short-term targets  →  Evidence  →  Review and next step
· Targets should be specific enough that staff can recognise successful performance.
· Targets should identify the intended learner outcome rather than simply describe adult provision.
· Success criteria should be appropriate to the skill. Where percentage or frequency criteria are used, they should represent meaningful consistency rather than arbitrary numbers.
· Evidence should identify the level of independence and support where this is important to the outcome.
· Targets are reviewed and adapted when achieved, when evidence shows they are too difficult/easy, or when the learner's needs change.
· Progress towards EHCP outcomes is considered during annual review and informs recommendations for future outcomes and provision.

11.0 FORMATIVE ASSESSMENT, FEEDBACK AND RESPONSIVE TEACHING 
Formative assessment occurs throughout teaching. Its primary purpose is to help staff decide what to do next.
· Questioning, discussion and supported communication.
· Observation of learner responses, strategies and independence.
· Retrieval and recap of previously taught knowledge.
· Practical demonstration and application.
· Short quizzes/checks where appropriate.
· Review of work and misconceptions.
· Self-assessment and learner voice in an accessible format.
· Assessment of the amount and type of prompt required.

Feedback may be verbal, visual, written, modelled or delivered through supported reflection. KPS does not prescribe a fixed quantity or frequency of written marking. Feedback should be timely, accessible and useful, and should help the learner improve, correct an error, recognise success or understand the next step.

12.0 SUMMATIVE ASSESSMENT, PROGRESS AND ACHIEVEMENT 
Summative assessment provides a periodic view of what has been learned. It may include end-of-unit assessments, phonics checks, reading/spelling measures, independent writing, White Rose assessments, B Squared judgements, qualification assessments and broader developmental measures.

Progress judgements are based on the security and application of learning over time. Leaders do not assume that movement through a numerical scale automatically represents meaningful progress. Professional judgement considers the quality of evidence, independence, retention, generalisation and the complexity of the knowledge or skill.

Achievement includes academic attainment and qualifications but, for pupils with SEND, may also include significant progress in communication, engagement, regulation, independence and preparation for adulthood where these are legitimate intended outcomes of the curriculum and EHCP.

13.0 EVIDENCE, RECORDING AND DATA 
KPS adopts a proportionate evidence model. Assessment evidence should demonstrate what a learner knows, understands or can do; it should not be collected simply to create volume.

· Books, written work and digital work.
· Annotated photographs and practical products.
· Teacher observation and structured learning records.
· Communication samples, AAC use and recorded interactions.
· Reading/phonics records and curriculum assessment.
· Independent application in community, enrichment or life-skills contexts.
· Intervention and specialist evidence.
· Learner reflection and voice.
· Qualification coursework, portfolios, mocks and examination outcomes.

Teachers remain responsible for assessment judgements even where support staff contribute evidence. Data is updated according to the school's assessment cycle and is used in pupil progress discussions. Staff should avoid duplicating the same evidence across multiple systems unless there is a clear purpose.

14.0 MODERATION, QUALITY ASSURANCE AND STANDARDISATION 
· Teachers moderate selected assessment judgements with colleagues and leaders to improve consistency.
· Moderation considers the learner's actual evidence, intended learning and degree of independence rather than relying solely on labels or scores.
· Subject leaders review assessment within their areas and check that curriculum criteria are being interpreted consistently.
· The SENCo/Assessment Lead supports moderation of development, EHCP and pathway evidence.
· Senior leaders sample assessment information alongside learning evidence to identify over- or under-assessment and inconsistent expectations.
· Where external qualifications are used, staff follow awarding-body standardisation, internal verification and quality-assurance requirements.
· Moderation outcomes are used to improve future assessment practice and staff training.

15.0 REPORTING TO LEARNERS, PARENTS/CARERS AND PROFESSIONALS 
Assessment information is communicated clearly and sensitively. Reporting focuses on progress from starting points, current strengths, what the learner is working towards and the support that enables progress.

· Formal written reports to parents/carers in line with the school reporting cycle.
· Annual Review reporting against EHCP outcomes and relevant curriculum/wider progress.
· Parent/carer meetings and planned progress discussions.
· Accessible feedback and progress discussion with learners.
· Information shared with local authorities and external professionals where appropriate and lawful.
· Transition information for receiving settings, colleges or providers.

Reports should avoid presenting developmental or curriculum levels without context. Where a learner is working below age-related expectations, reporting should explain the learner's actual starting point and progress in a respectful, understandable way.

16.0 INCLUSION, REASONABLE ADJUSTMENTS AND ASSESSMENT ACCESSIBILITY
Assessment at KPS is inclusive by design. The school seeks to assess the intended knowledge or skill rather than the learner's ability to overcome an avoidable barrier created by the assessment method.

· Assessment methods take account of age, aptitude, SEND, communication, sensory profile, physical access and prior attainment.
· Instructions may be simplified, chunked, visualised or supported where this does not invalidate the intended assessment.
· Learners may respond through speech, AAC, symbols, signing, typing, scribing, practical demonstration or other appropriate methods.
· Environmental adjustments may include reduced sensory load, familiar adults, movement/sensory breaks, additional processing time and alternative spaces.
· Staff distinguish support that enables access from prompting that changes what is actually being assessed.
· Standardised assessments are administered according to their rules so that scores remain interpretable. Where required adaptations invalidate standard scores, the result is recorded descriptively rather than presented as a valid standardised score.
· For accredited courses and examinations, reasonable adjustments and access arrangements follow the relevant awarding-body and JCQ regulations and must reflect the learner's normal way of working where required.
· A learner's inability to access one assessment format must not automatically be interpreted as absence of the underlying knowledge or skill.

Assessment and the Independent School Standards

The school uses assessment as part of its evidence that teaching takes account of pupils' aptitudes, needs and prior attainment and enables pupils to make progress. Assessment evidence is considered alongside curriculum plans, learning evidence, observations and pupil voice. For learners working at an earlier stage than expected for their age, evidence may legitimately take forms other than conventional exercise-book work.

17.0 ACCREDITATION, EXAMINATIONS AND ACCESS ARRANGEMENTS
For Trailblazers and other learners undertaking accreditation, initial and diagnostic assessment is used to select a qualification route that is appropriately challenging and supports progression.

· Qualification choice is based on demonstrated starting point, learner aspiration, course suitability and progression value.
· Teachers use specification and awarding-body assessment criteria to monitor course progress.
· Internal assessment, coursework and portfolios are authenticated and quality assured in accordance with awarding-body rules.
· Mock examinations and practice assessments are used where they improve readiness and inform teaching.
· Access arrangements are considered early and evidence is maintained in line with current regulations.
· Qualification outcomes are evaluated alongside functional application, independence and destination readiness.

18.0 MONITORING AND EVALUATION
	Frequency / point
	Monitoring activity

	Weekly / ongoing
	Teacher formative assessment, evidence gathering and responsive planning.

	Mid-term
	Review short-term/EHCP targets and identify learners requiring adaptation or additional support.

	Termly
	Update agreed assessment information; pupil progress meetings; review academic, EHCP, engagement and PfA progress.

	At agreed intervals
	Moderation, subject review, Boxall/SDQ or other repeat measures where useful.

	Annual Review
	Evaluate progress from baseline, impact of provision and appropriateness of outcomes/pathway.

	Annually
	SLT and governors review the effectiveness and workload impact of the assessment system.



Where progress is weaker than expected, leaders and teachers review curriculum sequencing, teaching, attendance/engagement, communication access, reasonable adjustments, intervention, EHCP provision and pathway suitability before deciding next action.

19.0 DATA PROTECTION AND CONFIDENTIALITY
Assessment information is personal educational data and is handled in accordance with the school's data-protection arrangements. Records are accurate, relevant, securely stored and shared only with those who have a legitimate educational, safeguarding or statutory reason to access them. Staff must use approved school systems and follow retention and confidentiality requirements.

20.0 CONTINUING PROFESSIONAL DEVELOPMENT
· Induction in the KPS pathway and baseline model.
· Training in B Squared and other agreed assessment programmes.
· Moderation and standardisation activities.
· Subject-specific assessment and qualification requirements.
· Assessment of reading, phonics, writing and mathematics.
· Communication-inclusive and SEND-accessible assessment.
· EHCP target writing and evidence evaluation.
· Training in examination access arrangements and awarding-body requirements for relevant staff.

This policy will be reviewed annually by Senior Leaders and presented to the Governing Board for approval. 
The review will consider learner outcomes, curriculum monitoring, changes in statutory requirements, 
pathway effectiveness, assessment practice, accreditation and the evolving needs of the school community.
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