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1.0  INTRODUCTION 
 
Kings Park School is an independent specialist provision, offering support and education for children and young people from ages 7-16 with various individual needs. Each child and young person’s support is guided by their Education, Health and Care Plan (EHCP), which outlines the provision required to meet their individual needs. With spacious, light-filled classrooms and a highly skilled team of specialist SEN staff, our school provides a calm and supportive environment where children and young people are empowered to move beyond past challenges.  
 
Each learner follows a personalised timetable tailored to their individual needs and interests, with clear, achievable targets that promote motivation, confidence and progress. In addition to the statutory annual review process, we conduct a broad range of formal and informal assessments throughout the year to monitor progress and adapt provision where necessary.  
 
Classes are small with up to 8 pupils, depending on the individual needs. Each class is led by a teacher and supported by a dedicated teaching assistant, with additional teaching assistants provided where necessary and stated on the child’s EHCP. Children and young people will be placed in a class based on suitability rather than age. Our nurture-based approach ensures that emotional wellbeing is prioritised alongside learning and our classrooms are designed to be sensory-friendly, providing calm, supportive environments that help students feel safe, regulated and ready to engage.  
At Kings Park School, our curriculum is designed to meet the holistic needs of all pupils, with a strong focus on personalised learning, wellbeing and preparation for adulthood. As a nurturing SEN school, we recognise the diverse abilities and learning profiles of our students, many of whom have diagnoses including Autism Spectrum Disorder (ASD), ADHD and Specific Learning Difficulties (SpLD). Our curriculum is broad, balanced and aspirational, providing meaningful learning experiences that promote academic progress, personal development, independence and positive engagement with the world around them. We aim to ensure that every pupil is supported to achieve their full potential in a safe, inclusive and encouraging environment. 
 
2.0  LEGAL FRAMEWORK AND GUIDANCE 
 
This policy is written for an independent specialist school in England. It is intended to support effective compliance with the Independent School Standards (ISS) while reflecting the individualised provision required for pupils with SEND. It should be read alongside the school's SEND, Accessibility, Assessment, Teaching and Learning, PSHE/RSE, Careers, Behaviour and Relationships, Safeguarding and Equality policies.
The principal regulatory framework for curriculum quality is the Education (Independent School Standards) Regulations 2014, as amended. In particular, Part 1 of the Schedule requires the proprietor to ensure that a written curriculum policy, plans and schemes of work are drawn up and effectively implemented; that they take account of pupils' ages, aptitudes and needs, including those with special educational needs; and that all pupils have the opportunity to learn and make progress.
Kings Park School has regard to, and where applicable acts in accordance with:

The Education (Independent School Standards) Regulations 2014, as amended, particularly Part 1 (Quality of Education Provided) and Part 2 (Spiritual, Moral, Social and Cultural Development of Pupils).
Department for Education, Independent School Standards: Guidance for Independent Schools, updated April 2026.
The Children and Families Act 2014.
The Special Educational Needs and Disability Code of Practice: 0 to 25 years, January 2015, updated September 2024, where applicable to the school and used to inform person-centred SEND practice, EHCP provision and preparation for adulthood.
The Equality Act 2010, including the school's duties not to discriminate unlawfully against disabled pupils and to make reasonable adjustments.
The Education Act 1996, including provisions relevant to compulsory school age and education.
The Education Act 2002 and the Education and Inspections Act 2006, where applicable.
The Children and Social Work Act 2017 and the Relationships Education, Relationships and Sex Education and Health Education (England) Regulations 2019.
Department for Education statutory guidance: Relationships Education, Relationships and Sex Education (RSE) and Health Education, for implementation from 1 September 2026. Relationships Education/RSE requirements apply according to whether pupils are receiving primary or secondary education; PSHE remains compulsory in independent schools under the ISS. The statutory Health Education requirement does not apply to independent schools, although relevant content may be included within the school's PSHE curriculum.
Independent-school careers requirements under ISS paragraph 2(2)(e): pupils receiving secondary education must have access to accurate, up-to-date and impartial careers guidance that enables informed choices across a broad range of options and encourages them to fulfil their potential. The school may also draw on current DfE careers guidance and the Gatsby Benchmarks as good-practice frameworks where relevant.
Keeping Children Safe in Education and other current statutory safeguarding guidance where curriculum delivery, online safety, relationships education, external visitors or safeguarding education are concerned.
The school's Accessibility Plan, prepared under separate equality legislation, which informs how curriculum access is improved for disabled pupils.
Kings Park School is not required to follow the National Curriculum as an independent school. However, National Curriculum programmes of study and other recognised curriculum frameworks may be used as reference points where they provide an appropriate, ambitious and well-sequenced curriculum for an individual learner. The school's statutory curriculum duties arise primarily from the Independent School Standards and other legislation applying to independent schools.
  
3.0  PURPOSE OF THIS POLICY 
The purpose of this policy is to provide a clear and consistent framework for curriculum design, delivery, assessment and review across Kings Park School.

Provide a clear curriculum framework: Define how the four pathways organise curriculum access and progression while retaining high expectations for every learner.

Ensure accessibility and inclusion: Provide appropriate adaptation, scaffolding, communication support and personalised learning so that pupils can participate meaningfully.

Support holistic development: Give appropriate weight to academic learning, communication, social-emotional development, physical and sensory needs, independence and preparation for adulthood.

Establish clear assessment expectations: Define how starting points are established, how progress is evidenced and how assessment informs teaching, EHCP targets and pathway decisions.

Support consistency: Give staff, governors, families and professionals a shared understanding of the curriculum model, approved programme bank and evidence expectations.

Enable continuous improvement: Support regular evaluation of curriculum quality, learner outcomes, pathway appropriateness and staff practice.
  
4.0 OUR ETHOS AND VALUES 
 
We are guided by our school motto: "Inspiring Dreams, Building Bright Futures Together." Our core values are: 
· Kind Words: We speak with empathy and understanding. 
· Positive Minds: We approach challenges with optimism and resilience. 
· Strong Hearts: We show courage, compassion and strength in our relationships. 
 
These values are more than aspirations—they are embedded in every interaction, decision and environment within Kings Park School. 
Kind Words reflect our belief in the power of language to heal, uplift and include. Whether it is peer encouragement, staff guidance or family communication, we model respectful, thoughtful speech in all we do. 
Positive Minds encourage our students and staff to reframe difficulties as opportunities to learn and grow. We promote a strengths-based approach that focuses on what each individual child can do and how they can build confidence through success. 
Strong Hearts remind us of the importance of compassion, resilience and relationships. We teach students to persist through challenges, support others and show bravery in being true to themselves. 
Together, these values underpin our approach to behaviour, learning and building a safe, inclusive school community. 
  
5.0 ROLES AND RESPONSIBILITIES 
Governing Board 
 
· Monitor the effectiveness, breadth, balance and appropriateness of the curriculum and hold leaders to account for implementation.
· Ensure a clear framework exists for curriculum priorities, assessment and aspirational outcomes.
· Ensure qualification routes are appropriate and statutory requirements are met.
· Review information about learner progress, curriculum quality and preparation for adulthood.
· Ensure careers guidance and transition planning are accessible and aspirational.
  
Headteacher and Senior Leaders
 
The Headteacher is responsible for ensuring the successful implementation of this policy and for ensuring that: 
· Ensure the four-pathway curriculum model is implemented consistently and remains responsive to learner need.
· Ensure appropriate teaching time, staffing, resources and professional development are available.
· Oversee baseline assessment, pathway allocation, moderation and review.
· Analyse academic, EHCP, engagement, SEMH and preparation-for-adulthood information to inform improvement.
· Ensure curriculum planning is ambitious, sequenced, inclusive and aligned with the school's ethos.
  
Subject/Curriculum Leaders
 
· Maintain purposeful curriculum maps and progression in knowledge and skills.
· Support teachers to adapt subject content appropriately across pathways.
· Monitor planning, resources, learner work and assessment within their area.
· Ensure approved programmes and resources are used consistently while allowing appropriate individualisation.


Staff Responsibilities

· Know each learner's EHCP, pathway, baseline, communication profile and priority targets.
· Plan from assessed starting points and use the pathway model to select appropriate pedagogy, resources and evidence.
· Maintain accurate and current assessment information.
· Gather proportionate evidence of learning, including practical and observational evidence where written work is not the most valid measure.
· Review progress and adapt teaching, targets and support accordingly.
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6.0 AIMS 
At Kings Park School, we are committed to delivering a broad, balanced and personalised curriculum that empowers every pupil to achieve their full potential – academically, socially, emotionally and personally. Our curriculum is shaped by the diverse and complex needs of our learners and it is underpinned by the belief that how pupils learn is just as important as what they learn. 
We recognise that learning happens all the time – in lessons, wellbeing sessions, structured enrichment and social interactions – and that each moment in the school day presents an opportunity for growth. Our approach creates an inclusive, nurturing environment where pupils can gain confidence, develop resilience and make meaningful progress toward independence and adulthood.  
At Kings Park School, how pupils learn is as important as what they learn. Through our curriculum we aim to ensure that:
· Every learner experiences an ambitious curriculum matched to their developmental and academic starting point.
· Learning is meaningful, relevant and engaging, taking account of strengths, interests, communication and sensory needs.
· Communication and language, reading, writing and mathematics are prioritised and developed at an appropriate level.
· Learners make measurable progress against curriculum goals, EHCP outcomes and personalised SMART targets.
· Emotional regulation, relationships, wellbeing and readiness to learn are intentionally supported.
· Life skills and preparation for adulthood are embedded from the earliest developmental stages and increase in prominence as learners mature.
· Learners develop digital literacy, physical wellbeing, creativity, cultural understanding and knowledge of the wider world.
· Enrichment and community-based learning provide opportunities to generalise skills beyond the classroom.
· Learners are prepared for appropriate accreditation, further education, training, supported employment or employment.
· Equality, diversity, inclusion, SMSC and Fundamental British Values are meaningfully embedded throughout the curriculum.
 
Our Commitment to Quality Teaching and Learning 
At Kings Park School, all staff are seen as partners in learning, working collaboratively to inspire, engage and challenge every student. Teaching and support staff continuously develop their professional knowledge and skills to meet the needs of our learners and to create inclusive classrooms where every child feels safe, valued and understood. 
We believe that by embedding wellbeing, therapeutic principles and high expectations into every aspect of school life, we can provide a curriculum that truly meets the needs of our pupils – enabling them to thrive, grow and succeed in school and beyond. 
 
7.0 INTENT, IMPLEMENTATION, IMPACT  
Whole-School Intent
Our curriculum is designed to ensure that every learner receives an ambitious, coherent and meaningful education from their individual starting point. It provides a continuum from developmental and exploratory learning through increasingly structured subject study to accreditation, employability and preparation for adulthood. The pathway changes the pedagogy, level of structure and route through the curriculum; it does not reduce ambition or entitlement.
Across all four pathways, curriculum planning identifies the important knowledge, communication, literacy, mathematical understanding, personal development and independence that learners need to acquire over time. The curriculum is designed to close gaps, strengthen foundational knowledge and enable learners to build increasingly complex knowledge and skills. It takes account of each learner's age, aptitude, SEND, EHCP outcomes, previous educational experience and likely next stage.
Whole-School Implementation
· Teachers plan from each learner's baseline, pathway, EHCP, communication profile, prior attainment and current assessment rather than from chronological age alone.
· Curriculum maps and schemes identify clear learning intentions and progression. Teachers adapt the route, pace, language, resources, sensory demands and methods of response while remaining clear about the knowledge or skill being taught.
· Communication and language, reading, writing and mathematics are treated as foundational. Where learners have gaps in these areas, teaching and intervention are explicit, systematic and matched to assessed need.
· Assessment is continuous and purposeful. Teachers check what learners know, understand and can do, identify misconceptions or barriers and use this information to adapt subsequent teaching and curriculum planning.
· B Squared, curriculum assessments, EHCP targets and pathway-specific tools provide evidence of progress. Practical demonstration, supported communication and observation are used where these are more valid than written work.
· Knowledge and skills are revisited in different contexts so that learners retain, generalise and apply learning rather than simply complete isolated activities.
· Reasonable adjustments, communication systems, sensory support and relational approaches enable access to teaching. Therapeutic provision supports access but does not unnecessarily replace curriculum entitlement.
· Subject and pathway leaders monitor implementation through curriculum review, assessment moderation, learning walks, learner work/evidence, pupil progress meetings and learner voice.

Whole-School Impact
The intended impact is that learners know more, remember more, communicate more effectively and can increasingly apply what they have learned. Impact is evaluated from individual starting points and is not reduced to a single test score. Leaders consider whether pupils are acquiring the knowledge and skills intended by the curriculum, making suitable progress, becoming more independent and being prepared for their next stage of education, training or employment.
· Learners make demonstrable progress in the subjects and curriculum areas they are taught.
· Foundational gaps in communication, reading, writing and mathematics are identified and reduced wherever possible.
· Learners increasingly retain, retrieve, transfer and apply knowledge and skills across people, settings and real-life situations.
· EHCP outcomes and personalised targets show meaningful progress alongside academic attainment.
· Learners develop greater regulation, confidence, participation, independence and readiness to learn.
· Older learners gain appropriate qualifications, functional skills, employability skills and transition experiences.
· Assessment evidence demonstrates that curriculum and teaching are responsive to need and that pathway placement remains appropriate.

Pioneers: Intent, Implementation and Impact
Intent
To establish the developmental foundations that make learning possible: secure relationships, engagement, attention, communication, regulation, curiosity, early cognition, physical development and emerging independence. Learning is purposeful and ambitious but is accessed primarily through sensory, practical, play-based and highly responsive experiences. Early literacy and mathematical concepts are deliberately developed through meaningful interaction and routines.

Implementation
· Teaching begins with what motivates and engages the learner and uses predictable routines, repetition, modelling, sensory exploration and responsive adult interaction.
· Communication is taught throughout the day through spoken language and, where required, AAC, Makaton, PECS, objects of reference or other agreed systems.
· Early reading experiences develop listening, attention, rhyme, sound awareness, book engagement and emerging phonics where developmentally appropriate.
· Early mathematics is taught through matching, sorting, counting, quantity, pattern, shape, position and cause-and-effect using concrete experiences.
· Understanding of the world, creativity and physical development are taught through practical exploration, outdoor learning, stories, music, art, movement and real experiences.
· Adults use the Engagement Model where appropriate alongside B Squared developmental assessment, structured observation and EHCP evidence.
· Evidence may include observations, communication samples, photographs, practical demonstrations and annotated learning records rather than an expectation for written products.

Impact
· Learners increasingly explore, anticipate, persist, initiate and engage with learning.
· Functional communication, joint attention and interaction become more consistent and purposeful.
· Learners develop greater tolerance of routines, adult-led interaction and short structured learning experiences.
· Early literacy, mathematical and cognitive concepts emerge and become increasingly generalised.
· Learners show increased regulation, participation and independence, providing secure foundations for progression within Pioneers or towards Pathfinder-style learning.

Pathfinders: Intent, Implementation and Impact
Intent
To bridge developmental learning and formal curriculum study. Learners develop secure foundational knowledge in communication, literacy and mathematics while accessing science, humanities, computing, creative, physical, PSHE/RSE and independence learning through highly adapted, concrete and meaningful teaching. The intention is to increase stamina, structure, generalisation and independence without removing the sensory and relational support required for successful learning.

Implementation
· Lessons have increasingly recognisable subject intentions but are broken into manageable steps and supported by concrete resources, visuals, modelling, repetition and overlearning.
· Reading and phonics are taught from diagnostic starting points; writing develops from purposeful recording towards increasingly independent sentences and extended responses where appropriate.
· White Rose Maths is adapted through manipulatives, practical application and repeated opportunities to secure concepts.
· Science and wider curriculum knowledge are developed through practical investigation, accessible texts, visits, enrichment and carefully selected Oak, Kapow and Twinkl resources.
· Communication, PSHE/RSE, regulation and life skills are explicitly taught and reinforced across the day.
· B Squared Connecting Steps is used as a principal small-step framework alongside phonics, reading, writing and mathematics assessment.
· Teachers deliberately revisit learning and provide opportunities to use skills with different adults, resources and settings to test whether learning has been retained and generalised.

Impact
· Learners sustain structured learning for longer and require less prompting to begin and complete familiar tasks.
· Foundational reading, writing, communication and mathematical knowledge becomes increasingly secure.
· Learners can explain, demonstrate or apply curriculum knowledge in more than one context.
· Alternative recording remains available, but learners increasingly communicate and record learning independently where appropriate.
· Progress evidence shows readiness either for increasingly complex Pathfinder learning or, when the whole profile supports it, transition towards the Navigator pathway.

Navigators: Intent, Implementation and Impact
Intent
To provide an ambitious, broad and balanced subject curriculum in which learners build coherent bodies of knowledge and increasingly learn, reason and work independently. The curriculum aims to strengthen foundational knowledge where gaps remain while enabling learners to access age-respectful English, mathematics, science and foundation subjects, preparing them for accredited learning, adulthood and informed future choices.

Implementation
· Subject curricula identify clear end points and are sequenced so new learning builds on what learners already know and can do.
· Teachers use explicit instruction, modelling, questioning, guided practice, retrieval, scaffolding and purposeful independent practice, adapted to SEND profiles.
· English develops reading comprehension, vocabulary, writing, spoken language and literature; targeted phonics or foundational intervention continues where assessment shows it is needed.
· Mathematics follows an appropriate White Rose sequence with emphasis on fluency, reasoning, problem-solving and functional application.
· Science, humanities, computing, arts, DT, PE, RE and PSHE/RSE are taught as identifiable curriculum areas, with enrichment used to deepen and apply subject knowledge.
· Assessment includes curriculum checks, B Squared where useful, reading/spelling/writing evidence and standardised measures where accessible and informative.
· Preparation for adulthood, careers and independence become increasingly explicit, particularly for older learners.

Impact
· Learners acquire and retain increasingly complex subject knowledge and can make connections between prior and new learning.
· Reading, writing, mathematical and communication skills increasingly support access across the whole curriculum.
· Learners demonstrate growing independence, reasoning, problem-solving, organisation and ability to reflect on their learning.
· Learners can transfer knowledge to practical, community and unfamiliar contexts with decreasing levels of support.
· Assessment demonstrates readiness for the next stage, including appropriate accredited or qualification-focused study where this represents the learner's next step.

Trailblazers: Intent, Implementation and Impact
Intent
To prepare learners successfully for adulthood and their next destination through an individual programme combining appropriate accreditation, functional application, careers education, employability, vocational learning, independence and wellbeing. Qualification choices are driven by assessed starting points, aspirations and progression value rather than age or a uniform expectation that all learners follow the same route.

Implementation
· English and mathematics are taught through the most appropriate GCSE, Functional Skills, Entry Level or other recognised route, informed by diagnostic assessment.
· Other accredited, vocational or unit-based courses are selected where they provide meaningful progression and reflect learner strengths, interests and intended destinations.
· Teaching explicitly develops study habits, revision, organisation, self-advocacy and increasingly independent completion of extended or assessed work.
· Careers learning, provider encounters, college links, vocational tasters and supported work experience connect curriculum learning with realistic future opportunities.
· Preparation for adulthood is taught through authentic application including budgeting, travel, cooking, community access, digital independence, communication, decision-making and workplace behaviours.
· Assessment includes qualification diagnostics, formative checks, coursework or portfolio evidence, mock/exam outcomes where relevant, work-related evidence, EHCP outcomes and PfA assessment.
· Reasonable adjustments and access arrangements are identified and implemented so that SEND does not unnecessarily prevent learners demonstrating their knowledge and skills.

Impact
· Learners achieve accreditation and qualifications that are appropriate to their starting points and support progression.
· Learners apply English, mathematics, communication and digital skills more independently in functional and unfamiliar contexts.
· Learners demonstrate stronger organisation, self-advocacy, resilience, employability and workplace behaviours.
· Learners understand their strengths, aspirations and available post-16 options and can contribute meaningfully to transition decisions.
· Learners move towards further education, training, supported employment, employment or another appropriate destination with the knowledge, skills and confidence required for that next stage.

Evaluating Impact Across Pathways
Impact is evaluated in relation to what the curriculum intended the learner to learn, not simply whether an activity was completed. Leaders and teachers consider whether knowledge and skills have been acquired, retained and applied; whether barriers have reduced; and whether the learner is increasingly ready for the next stage. Where impact is weaker than expected, the school reviews teaching, curriculum sequencing, reasonable adjustments, interventions, assessment information and pathway suitability.

Because pupils may be working at an earlier developmental or curriculum stage than their chronological age, the form of evidence will vary. For some learners, high-quality observation of interaction, communication or practical application provides more valid evidence than work in books. This does not reduce expectations for progress; it ensures that evidence accurately reflects what the learner knows, understands and can do.
 
8.0 CURRICULUM PATHWAY MODEL 
	Pathway
	Curriculum model
	Primary purpose
	Typical curriculum access

	Pioneers
	Developmental / nurture
	Build engagement, communication, curiosity, regulation and foundations for learning.
	Play-based, sensory, practical and highly personalised learning.

	Pathfinders
	Semi-formal / highly adapted
	Bridge developmental learning into increasingly structured curriculum-linked learning.
	Short structured learning, concrete resources, repetition, visuals and high adaptation.

	Navigators
	Formal / adapted
	Access a broad and balanced subject curriculum while developing independence and self-direction.
	Subject-specific teaching with scaffolding and adaptations.

	Trailblazers
	Accredited / transition
	Develop qualifications, employability, functional independence and readiness for post-16 life.
	Accredited, vocational, functional and transition-focused learning.



Pathway allocation is a best-fit professional judgement. Academic attainment alone does not determine placement. Pathways are reviewed as learners develop; movement may occur when the learner's predominant access needs and readiness indicate that a different delivery model would better support progress.
 
9.0 	CURRICULUM AREAS, PROGRAMMES AND RESOURCES 
The following programme bank supports consistency across the school. Programmes are selected and adapted according to pathway, developmental starting point, age-respectful content and individual need.

	Area
	Core programmes / resources
	Use

	Mathematics
	White Rose Maths
	Provides sequenced mathematical learning from early concepts through formal curriculum and qualification preparation, adapted to the learner's assessed starting point.

	English / wider literacy
	Oak National Academy; Twinkl; Twinkl Beyond
	Supports sequenced, age-respectful teaching of reading, writing, spoken language and wider English knowledge, with adaptation according to pathway.

	Phonics
	Twinkl Phonics
	Provides diagnostic-led systematic phonics teaching and intervention where phonics remains an identified need.

	Communication & Language / Speaking & Listening
	SALT programmes; Attention Autism; Intensive Interaction; Language through colour, AAC/Makaton/PECS as appropriate
	Develops listening and attention, receptive and expressive language, vocabulary, sentence formation, questioning, expressing ideas/opinions and functional spoken or supported communication.

	Communication & Interaction
	SCERTS where appropriate; Lego Therapy; social communication strategies; SALT advice
	Develops social use of communication, reciprocity, joint attention, turn-taking, interpreting social cues, collaborative interaction and relationships.

	PSHE / RSE
	PSHE Association; Kapow (Reception) where developmentally appropriate
	Provides a developmentally appropriate framework for relationships, health and wellbeing, safety, emotional literacy, self-awareness and preparation for life, adapted to individual need and understanding.

	RE
	Kapow RE
	Provides structured opportunities to learn about religions, beliefs, traditions, diversity and respectful understanding of others.

	Wider Curriculum
	Kapow; Oak; appropriate subject resources; enrichment opportunities
	Provides practical, creative and experiential learning across science, humanities, arts, design, computing, physical development and the wider curriculum, building knowledge, curiosity, creativity, cultural awareness and real-world understanding.

	Developmental assessment
	B Squared Connecting Steps
	Records and tracks small-step curriculum and developmental progress from individual starting points.

	Engagement
	Engagement Model
	Supports assessment for learners who are not yet consistently engaged in subject-specific study.

	Independence / PfA
	B Squared Steps for Life; Preparation for Adulthood Toolkit
	Develops and assesses functional independence, community participation, self-care, decision-making and preparation for adult life.

	SEMH / Regulation
	Zones of Regulation; ELSA; Thrive; counselling/mentoring where appropriate
	Supports emotional literacy, regulation, relationships, resilience and readiness to learn through universal and targeted provision.

	Accreditation
	GCSE; Functional Skills; Entry Level Certificates; appropriate AQA/NCFE/OCR/vocational awards
	Provides meaningful accreditation selected from the learner's assessed starting point, aspirations and intended transition route.


 
 
10.0 BASELINE, ASSESSMENT AND PATHWAY DECISION-MAKING 

Initial Baseline
All new learners undertake an initial baseline period, normally across the first 4-6 weeks. The first priority is to establish safety, relationships, communication and regulation so that assessment reflects what the learner can genuinely do. Formal testing is not used where it would produce an unreliable or inaccessible result.
The KPS Learner Pathway Baseline & Assessment Record is used to evidence starting points and support pathway allocation. 

Baseline information covers:

· Communication & Language / Speaking & Listening
· Communication & Interaction
· Reading
· Writing
· Mathematics
· Cognition & Learning
· SEMH / Regulation
· Physical & Sensory
· Preparation for Adulthood
· EHCP outcomes and provision
Assessment Tools
Assessment is selected according to learner need and pathway and may include B Squared Connecting Steps, the Engagement Model, White Rose assessment, Twinkl Phonics assessment, reading/spelling assessments, independent writing, Boxall Profile, SDQ, SCERTS, SALT/communication assessment, OT/sensory information, Steps for Life/PfA and qualification diagnostics.

Evidence
Evidence must be meaningful and proportionate. Written work is only one form of evidence. Teachers may use:
· Learner work and curriculum assessments
· Structured observation and engagement records
· Annotated photographs or practical demonstrations
· Communication samples and intervention records
· Reading, phonics, spelling and writing evidence
· B Squared assessment records
· Qualification diagnostics, coursework, mocks and examinations
· Learner voice and self-reflection
· EHCP target evidence and professional reports
· Community, life-skills, enrichment and work-related learning evidence

Pathway Decision
The pathway decision considers the learner's engagement, communication, regulation, curriculum access, independence, academic profile, preparation-for-adulthood needs and EHCP provision. It is moderated by appropriate staff and reviewed when evidence indicates that the learner's access needs have changed.
  
 
11.0 ENRICHMENT, WELLBEING, SMSC AND FUNDAMENTAL BRITISH VALUES
Enrichment extends learning beyond the classroom and provides authentic contexts in which learners can practise communication, independence, problem-solving, resilience and social participation. Opportunities may include outdoor learning, educational visits, sport, creative experiences, community engagement, enterprise, themed days and work-related learning.

Wellbeing is a core element of curriculum access. PSHE/RSE, SMSC, emotional literacy, online safety, healthy lifestyles and targeted intervention are planned at an appropriate developmental level. Fundamental British Values - democracy, rule of law, individual liberty, mutual respect and tolerance of those with different faiths and beliefs - are promoted through curriculum learning, assemblies, learner voice and school life.

Therapeutic provision supports curriculum access where identified through assessment, EHCP provision or professional recommendation. It complements rather than unnecessarily replaces entitlement to an ambitious curriculum.

 
12.0 CAREERS EDUCATION, INFORMATION, ADVICE AND GUIDANCE
Careers education is accessible, meaningful and aspirational. From Key Stage 3 onwards, learners explore strengths, interests, aspirations and possible future pathways. In Key Stage 4 this becomes increasingly focused on transition planning, qualifications, employability and preparation for further education, training or employment.

· Timetabled careers learning and individual transition planning.
· Encounters with employers, workplaces, colleges, training providers and careers professionals.
· Work experience or supported vocational experiences where appropriate.
· Development of communication, teamwork, problem-solving, organisation and workplace behaviours.
· Use of appropriate careers information and skills-assessment resources.
· Integration of careers and preparation for adulthood within EHCP reviews and transition planning.
 
13.0 	 INCLUSION, ADAPTATION AND PERSONALISATION 
Inclusion at Kings Park School means securing meaningful access, participation, progress and dignity for every learner. As an independent specialist SEND school, the school recognises that pupils may require substantially different routes into learning. Equality is therefore not achieved by offering every pupil identical teaching, tasks or methods of recording; it is achieved by identifying barriers, making reasonable adjustments and providing appropriately ambitious education that takes account of each pupil's age, aptitude, needs and prior attainment.

Meeting the Independent School Standards
The school's inclusive curriculum is designed and implemented with explicit regard to Part 1 of the Independent School Standards. Curriculum policies, plans and schemes of work must not merely exist: they must be effectively implemented for the pupils on roll. For pupils of compulsory school age, the curriculum provides appropriate experience in linguistic, mathematical, scientific, technological, human and social, physical, and aesthetic and creative education. These areas may be delivered as discrete subjects, through carefully planned cross-curricular learning or through pathway-appropriate experiences, but the school must be able to demonstrate how each required area is covered.

The curriculum and teaching take account of individual pupils' ages, aptitudes and needs, including special educational needs. All pupils must have the opportunity to learn and make progress. For Kings Park School, this means that SEND, delayed attainment, communication differences, sensory needs, SEMH needs or previous disruption to education are reasons to adapt access and pedagogy - not reasons to lower expectations or remove entitlement without a clear educational rationale.

Inclusive Curriculum Entitlement
· Every learner has an identified curriculum pathway and starting point based on evidence rather than diagnosis, chronological age or a single test score.
· Pathway placement does not remove entitlement to breadth. The mode of access may change, but leaders ensure that the required ISS curriculum areas are represented appropriately across each learner's programme.
· Learning is age respectful as well as developmentally appropriate. Where a pupil is working below age-related expectations, content, presentation and resources are selected to preserve dignity and relevance while teaching the knowledge and skills required at the pupil's current stage.
· English/communication and mathematics are taught from assessed starting points, with phonics, AAC, supported communication or functional approaches used where appropriate.
· PSHE and RSE are made accessible to pupils with SEND through differentiated, personalised and developmentally appropriate teaching, including explicit teaching of safety, relationships, consent, boundaries, online risks and preparation for adulthood where appropriate.
· Preparation for adulthood is embedded across pathways through communication, independence, self-care, community participation, decision-making, money, travel, careers and employability learning.
· Enrichment, educational visits, physical activity, creative learning and community experiences are planned so that disabled pupils and pupils with SEND can participate as fully as reasonably possible.
Reasonable Adjustments and Removal of Barriers
· The school considers reasonable adjustments proactively and responsively. Adjustments are informed by the EHCP, professional advice, learner and family views, assessment, observation and ongoing review.
· Adjustments may include changes to the environment, seating, sensory load, pace, task length, transitions, grouping, timetable, communication methods, presentation of information, equipment, assistive technology, adult support or methods of demonstrating learning.
· Visual supports, objects of reference, Makaton, PECS, AAC and other communication systems are used where appropriate so that communication difficulty does not unnecessarily prevent curriculum participation.
· Alternative recording methods - including oral responses, practical demonstrations, photographs, symbols, scribing, typing or assistive technology - may be used where they provide a more valid measure of knowledge and understanding.
· Reasonable adjustment does not mean removing appropriate challenge. Teachers distinguish between the intended learning outcome and barriers created by the method of access and adapt the latter wherever reasonably possible.
· The school's Accessibility Plan is maintained separately but is directly relevant to curriculum planning. Leaders use it to identify and plan improvements to curriculum access, the physical environment and access to information for disabled pupils.
Teaching, Progress and Assessment
· Teachers demonstrate secure knowledge of each learner's aptitudes, needs and prior attainment and use this information when planning lessons, as required by the ISS.
· Teaching enables pupils to acquire new knowledge and make good progress according to their ability. For pupils with SEND, good progress is judged in the context of their individual starting points and needs while remaining appropriately ambitious.
· Assessment methods are matched to the learner. A formal test is not used where communication, regulation, sensory or access needs would make the result invalid; equally, formal or standardised assessment is used where it is accessible and adds useful information.
· Progress is triangulated across curriculum attainment, EHCP outcomes, communication, engagement, SEMH/regulation, independence and preparation for adulthood. B Squared and pathway-specific assessment tools support this process.
· Teachers gather proportionate evidence. Written work is not required where observation, practical demonstration, supported communication, photographs, learner voice or other evidence more accurately demonstrates the intended learning.
· Where a learner is not making expected progress, staff review the suitability of curriculum content, teaching approach, reasonable adjustments, intervention, provision and pathway rather than attributing lack of progress solely to the learner's SEND.
Participation, Belonging and Learner Voice
· Learners are supported to participate in lessons, enrichment, school leadership, celebrations and the wider life of the school in ways that are accessible and meaningful to them.
· Learner voice is gathered using communication methods appropriate to the individual and is used in curriculum planning, EHCP review, pathway review and transition planning.
· The curriculum promotes respect for protected characteristics, diversity and differences and does not discriminate against pupils contrary to Part 6 of the Equality Act 2010.
· Staff use relational, neurodiversity-affirming and trauma-informed approaches to create psychological and relational safety, while maintaining clear expectations for learning and participation.
· Behaviour is understood in context, including communication, sensory, emotional and environmental factors. Support for regulation is used to increase access to education rather than as a substitute for education.
Leadership Assurance and Evidence of Inclusion
Leaders evaluate inclusion through implementation and impact, not solely through written provision. Evidence used to assure compliance and quality includes:
· Curriculum maps showing coverage of the ISS curriculum areas across pathways.
· Individual pathway baseline and assessment records, including rationale for pathway allocation and review.
· EHCP-to-curriculum mapping and evidence that specified provision is implemented.
· Planning, learning walks, lesson observations, work scrutiny and review of practical/observational evidence.
· Assessment and progress information demonstrate that all pupils, including those with the most complex needs, have opportunities to learn and make progress.
· Accessibility and reasonable-adjustment records where appropriate.
· Communication profiles, sensory information and specialist recommendations translated into classroom practice.
· Learner and parent/carer voice, including evidence that pupils experience belonging, challenge and meaningful participation.
· Review of attendance, engagement and participation to identify whether barriers to curriculum access remain.
· Termly and annual review of whether each learner's pathway continues to provide the most appropriate balance of breadth, challenge, support and preparation for the next stage.
Kings Park School's inclusive approach is therefore one of equitable access and high ambition: the curriculum may look different for individual learners, but every learner must be able to access purposeful education, develop knowledge and skills, make progress from their starting point and be prepared as effectively as possible for the opportunities, responsibilities and experiences of adult life.
 
14.0 	 ORGANISATION AND PLANNING 
Curriculum planning operates at whole-school, pathway, subject and individual learner level. Curriculum maps identify intended knowledge and progression. Teachers then adapt delivery and expected evidence according to pathway and individual starting points.

Pathway Curriculum Expectations 
	Pioneers
	Pathfinders
	Navigators
	Trailblazers

	Communication & language; emergent literacy; early maths; understanding the world; creative and physical development; PSHE/SEMH; independence/PfA.
	Communication/language; reading/phonics; writing; maths; practical science; humanities; computing; creative/physical curriculum; PSHE; life skills/PfA..
	English; maths; science; history; geography; computing; art; DT; PE; PSHE/RSE; RE; PfA/life skills; targeted intervention where required.
	Accredited English and maths; science where appropriate; PSHE/RSE; careers; vocational/employability; digital skills; life skills/PfA; work-related learning; wellbeing.


Where appropriate, curriculum areas may be integrated through meaningful themes or practical contexts; however, leaders and teachers must remain clear about the subject knowledge, skills and intended outcomes being taught.
 

15.0 	 MONITORING, EVALUATION AND REPORTING
Curriculum quality and learner progress are monitored through a combination of assessment information, professional dialogue and direct evaluation of teaching and learning.

· Pupil progress meetings reviewing curriculum, EHCP and wider-development outcomes.
· Moderation of baseline and ongoing assessment, including pathway decisions.
· Analysis of B Squared and other academic, engagement, SEMH and PfA information.
· Planning scrutiny, work scrutiny and review of practical/observational evidence.
· Lesson observations, learning walks and environment/accessibility reviews.
· Learner voice and parent/carer feedback.
· Subject and pathway reviews led by leaders and governors.
· Annual review of curriculum content, resources, assessment systems and accreditation routes.
Teachers maintain accurate and current assessment records. Progress is shared with parents and carers through annual reviews, formal reports, planned review opportunities and other appropriate communication.

16.0 CONTINUING PROFESSIONAL DEVELOPMENT 
High-quality implementation depends on knowledgeable, reflective staff. CPD is aligned with the School Development Plan, learner needs and curriculum priorities.

· Induction in safeguarding, relational and trauma-informed practice, autism/SEND strategies and behaviour support.
· Training in pathway pedagogy, adaptive teaching, assessment and moderation.
· Subject-specific curriculum and qualification training.
· Communication training, including AAC/Makaton and other approaches, where relevant.
· Training relating to sensory processing, regulation, phonics, literacy, numeracy, PfA and careers.
· Access to specialist advice from SALT, OT, psychology and other professionals where appropriate.
· Reflective practice, coaching and evaluation of the impact of CPD on learner access and outcomes.

17.0 EQUAL OPPORTUNITIES 
Kings Park School is committed to equal access, dignity and opportunity for every learner. Equality does not mean providing identical provision; it means identifying and removing barriers and providing the support required for meaningful participation and progress.

· Individualised curriculum planning aligned with EHCP outcomes and learner voice.
· Inclusive and multisensory teaching, communication support and assistive technology.
· Accessible enrichment, community and work-related opportunities.
· Representation of diverse voices, cultures, identities, beliefs and experiences.
· Regular review of resources and curriculum content for accessibility, equality and inclusion.
· High expectations for every learner regardless of starting point or pathway.
 
This policy will be reviewed annually by Senior Leaders and presented to the Governing Board for approval. The review will consider learner outcomes, curriculum monitoring, changes in statutory requirements, pathway effectiveness, assessment practice, accreditation and the evolving needs of the school community.

10       	 	 	 	 	KPS/CP/003 
 
10       	 	 	 	 	KPS/CP/003 
 
10       	 	 	 	 	KPS/CP/005 
 
image1.png
SCHOOL




image2.png
SCHOOL




image3.png




image4.png




image5.png




image6.png




image7.png




image8.png




image9.png




image10.png




image13.png




image14.png




image15.png




image16.png




image17.png




image18.png




image19.png




image20.png




image21.png




image22.png




image23.png




image24.png




image25.png




image26.png




image11.jpg




image12.jpeg




